
Aim 1: Outline what constructive alignment is and the placement of assessment 
within a constructively aligned curriculum

Aim 2: Reflect on the International Education Institute’s journey towards 
constructive alignment and development of externally benchmarked assessment 
criteria

Aim 3: Discuss the relationship between innovation and change, and explore the 
reasons why implementing change can be so challenging

The International Education Institute

Title: Our journey towards constructive alignment and the 
development of externally benchmarked assessment criteria



What is Constructive Alignment?

What is Constructivism? What is Instructional Design?

1. Knowledge cannot be ‘transmitted’

2. Learner actively constructs knowledge 

3. Each learner has a unique schema

4. Knowledge construction embedded in 
human interaction therefore it is 
culturally, socially, and linguistically 
mediated 

Biggs, 1996

1. A systematic and reflective approach to 
curriculum design. 

2. A number of different frameworks – e.g. 
ADDIE - (Analysis, Design, Development, 
Implementation, Evaluation), Action 
Mapping etc.

Smith & Ragan, 2004



Aim 1: Outline what 
constructive alignment is 

and the placement of 
assessment within a 

constructively aligned 
curriculum



Arrange, collect, define, describe, duplicate, enumerate, examine, find, identify, label, 
list, memorise, name, order, outline, present, quote, recall, recognise, recollect, record, 
recount, relate, repeat, reproduce, show, state, tabulate, tell.

Associate, change, clarify, classify, contrast, convert, decode, describe, differentiate, 
discriminate, discuss, distinguish, estimate, explain, express, extend, generalise, 
identify, illustrate, indicate, infer, interpret, locate, paraphrase, predict, recognise, 
report, restate, rewrite, review, select, solve.

Apply, assess, calculate, change, choose, complete, compute, construct, demonstrate, 
develop, discover, dramatize, employ, examine, experiment, find, illustrate, interpret, 
manipulate, modify, operate, organise, practice, predict, prepare, produce, relate, 
schedule, select, show, sketch, solve, transfer, use.

Analyse, appraise, arrange, break down, calculate, categorise, classify, compare, 
connect, contrast, criticise, debate, deduce, determine, differentiate, discriminate, 
distinguish, divide, examine, experiment, identify, illustrate, infer, inspect, investigate, 
order, outline, point out, question, relate, separate, sub-divide, test.

Argue, arrange, assemble, categorise, collect, combine, compile, compose, construct, 
create, design, develop, devise, establish, explain, formulate, generalise, generate, 
integrate, invent, make, manage, modify, organise, originate, plan, prepare, propose, 
rearrange, reconstruct, relate, reorganise, revise, rewrite, set up, summarise.

Appraise, ascertain, argue, assess, attach, choose, compare, conclude, contrast, 
convince, criticise, decide, defend, discriminate, explain, evaluate, grade, interpret, 
judge, justify, measure, predict, rate, recommend, relate, resolve, revise, score, 
summarise, support, validate, value.

Kennedy, 2006

Intended Learning 
Outcomes (ILOs)

What do you want 
students to be able to do 
by the end of the course? 



Our Project

Goal 1: to apply the principles of constructive 
alignment to redesigning the curricula of our 
foundation programmes

Goal 2: to develop assessments and assessment 
documentation that were reflective of the ILOs which 
were benchmarked to relevant external reference 
documents 

Aim 2: Reflect on the International 
Education Institute’s journey 
towards constructive alignment and 
development of externally 
benchmarked assessment criteria



Our Project

Context: 6 programmes, 12 modules, 14 people

Time Commitment: 2 academic years

Outcomes:
• Student facing documentation explicitly linking ILOs and assessment 

• Test Specifications

• Task Sheets devolved from the Test Specifications

• Assessment Criteria



The ‘Final’ Product 1: ILOs and Assessment Types



The ‘Final’ Product 2: Assessment Specifications
Overview

• Type of Assessment: ILOs to be Assessed: Description of Task:

Prompt attributes

• Topic/Field

• Question Types: rhetorical functions and cognitive skills (e.g. describing/explaining/arguing/comparing and contrasting/evaluating etc.) 

• Parameters (timings for spoken work/word limits for written work)

• Use of Sources (what will be provided by the teachers in the reading list? How much additional research/inclusion of further sources are 
we expecting?) 

Response Attributes

• Description of the type of response students are expected to perform (what are we looking for?)

• Example of strong student response (general description of attached sample)

• Format – details of the formatting expected

• Criteria on which they will be assessed (a copy of the marking criteria should also be attached to this document)

Practical Considerations

• Input/Scaffolding (class hours)

• Draft schedule for input (scheme of work)

• Penalties 



The ‘Final’ Product 3: Assessment 
Task Sheets for Students



The ‘Final’ Product 4: Assessment Criteria



Stepping Stones for Change
Aim 3: Discuss 
the relationship 
between 
innovation and 
change, and 
explore the 
reasons why 
implementing 
change can be 
so challenging



Stepping Stones 
for Change



Stepping Stones for Change



The Challenge of Achieving Change
1. You’ve got to respect the commitment - time, resources, effort 

2. Working through others and with others takes time and consideration

3. It can be difficult to get all to ‘buy in’ and understanding the reasons why 

you’re carrying out the project in the first place

4. It can be pressurised and ‘emotional’!

5. The project will never really ‘end’



Change Strategies –
Comments about the project

1. Senior administrative support

2. Collaborative leadership

3. Robust design, realistic and flexible vision for the future  

4. Staff development 

5. Visible actions that are impactful and which build 

momentum

(Kezar and Eckel, 2002)
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